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Abstract

Background and Study Aim. Social changes and contemporary global challenges, including the COVID-19
pandemic and ongoing armed conflicts, have heightened the importance of inclusion in all areas of life, includ-
ing sports. Sports can play a significant role in promoting social integration. Nevertheless, many individuals,
especially those with atypical physical, psycho-emotional, social, and other characteristics, and thus with special
educational needs, continue to face systemic exclusion in sports. Coaches, as key figures in the sports environ-
ment, have the potential to implement inclusive practices in their teams, but their readiness to do so remains
insufficiently researched. The COM-B model, which considers capabilities, opportunities, and motivation as key
determinants of behavior, provides a comprehensive framework for understanding and enhancing coaches' readi-
ness to work inclusively. By addressing three research questions, this study aims to identify, using the COM-B
model, the perceptions of Ukrainian coaches regarding their capabilities, opportunities, and motivation to coach
athletes with special educational needs.

Material and methods. A survey conducted between September 2023 and March 2024 involved 379 Ukrainian
coaches across 58 sports. Of these, 217 (57.3%) were men and 162 (42.7%) were women, with an average
age of 37 (£14) years. The survey was based on the COM-B model, data collection was carried out using Google
Forms, and statistical calculations were performed using Microsoft Office Excel 2010. The methods applied in-
cluded questionnaires and a range of general scientific and statistical (descriptive statistics) methods.

Results. Among the components that determine behavior according to the COM-B model, coaches rated their
motivation the highest. However, a low level of capability and opportunities for working with athletes with special
educational needs (SEN) was also identified, indicating existing challenges that hinder the effective implemen-
tation of inclusivity in the training process. Approximately half of the respondents believed that they had not
received adequate training (54.9%), lacked appropriate equipment and conditions (52.8%), and did not have
the necessary methodological resources (46.2%) for coaching athletes with SEN. About 20% of the surveyed
coaches acknowledged having a strong desire (20.6%) and intention (17.7%) to coach athletes with SEN, as well
as possessing the necessary interpersonal communication skills (19%). These percentage results are supported
by central tendency measures at levels below the median value.

Conclusions. The survey results indicate the need for further measures to change coaches' behavior, taking into
account their perceptions of their capabilities, opportunities, and motivation to coach athletes with SEN. This will
not only improve the quality of training for all athletes but also contribute to the sustainable development of in-
clusivity in sports.
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BnnvB OCBITHLOro npouecy Ha NCUXOJIONYHUIA CTaH CTYAEHTIB Ta BuksiagadiB 3 ¢i3MuHOl KynbTypm i
cnopTy nig 4yac BiiHK

Onecs WWeBuyk, IpuHa KoryT, BikTtopis MapnHuu

MepeaymoBmu Ta MeTa gocnigkeHHA. CouianbHi 3MiHM Ta cyyacHi rnobasnbHi BUKIWKK, 30KpeMa naHgemia CO-
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VID-19 i TpuBatoyi 36poinHi KOHMAIKTM, NiIABULLNAM BaX/MBICTb iHK/O3IiT B yCiX cdepax XUTTa, 30KpemMa y crnopTi.
CnopT MOXe BigirpaBaTu 3Ha4YHy po/b Yy CNPUSHHI couianbHili iHTerpauii. Hessaxatoun Ha ue, barato ntoaen,
0cobnBO 3 HeeTaNOHHUMU (DIBUYHUMN, NMCUXOEMOLINHNUMM, COUia/IbHUMUM Ta IHWMMW XapaKTEPUCTUKAMN, a OTXKE,
0CcobnMBMMM OCBITHIMM MoTpebaMu, NPOAOBXKYHTb CTUKATUCS 3 CUCTEMHOK EKCKJ/IH3iE y CcrnopTi. TpeHepun, sk
KJOYOBI (irypn y CNOPTUMBHOMY CEpeoBMLLi, MalTb MOTeHUian ANs BNPOBaAXXEHHS iHK/HO3MBHUX MPaKTUK Yy
CBOIX KOMaHAax, NpoTe iXHS FOTOBHICTb A0 LUbOro 3a5IMWAETbCS HeAOCTaTHbO AocniaxeHot. Mogenbs COM-B, ska
po3rnsigae 34i6HOCTI, MOX/IMBOCTI Ta MOTMBALIO K K/IHOYOBI AeTepMiHaHTW NMoBeAiHKK, 3abe3nedyye KOMMIEKCHY
OCHOBY AOCNIAXEHHS A1 PO3YMiHHS Ta NiABULLEHHS FOTOBHOCTI TPEHEpIB A0 iHK/IH03MBHOIT poboTK. Bignosigatoum Ha
TPY OOCNIAHUUbLKI MUTAHHS, Le AO0CMIAXEHHS MA€E Ha MEeTi BU3SHAUUTU 3 BUKOpUCTaHHAM Moaeni COM-B ocobnmneocTi
CAPUNHATTS YKPAiHCbKUMUK TpeHepaMn CBOIX 34aTHOCTEN, MOX/IMBOCTEN Ta MOTMBaUIi 4O TPeHYBaHHS CMNOPTCMEHIB
3 0cob6nMBUMKM OCBITHIMM NoTpebamu.

Martepian i Mmetoan. B onutyBaHHI, Wo npoxoamnu 3 BepecHs 2023 no 6epeseHb 2024 poky B347M y4yacTb
379 TpeHepiB YkpaiHu 3 58 Buais cnopty. Cepepn sakmx 217 (57,3%) yvonosiki, 162 (42,7%) xiHku. CepeaHin
Bik — 37 (£14) pokis. OnuTyBaHHs nposoauaock 3a mogennto COM-B, 36ip gaHux — 3a gonomoroto Google Form,
CTAaTUCTUYHI pO3paxyHKuM — 3 BUKOpucCTaHHSAM Microsoft Office Excel 2010. 3acTtocoBaHi: aHKeTyBaHHS, HM3Ka
3arajlbHOHayKOBMX Ta CTaTUCTUYHMX (ONMCOBa CTaTUCTMKA) METOAIB.

Pesynbtatn. Cepen cknagoBux, ki 06yMoBMOKTL NoBeAdiHKY 3rigHo i3 mogennto COM-B, HanBulle TpeHepu
OLiHIOKOTb CBOKO MOTUBaUito. MNpoTe, ineHTUdiIKOBaHU TaKOX HU3bKWIA piBEHb 34aTHOCTI Ta MOXJ/IMBOCTEN TPEHEPIB
[0 poboTu 3i cropTcMeHaMm 3 ocobnmMBMMKM OCBITHIMM noTpebamu (OOIM), CBiAUYMTb NMPO HasBHI CKAagHowWwi, sKi
nepewkoaXaTb e@eKTUBHIM iMnnemMeHTauil iHKIK3WMBHOCTI Yy HaB4YanbHO-TPEHyBanbHWUI npouec. bnnsbko
NMOIOBMHM PECNOHAEHTIB NMEPEKOHAHI, W0 BOHM He NpoKwnn BignoBigHy niarotoBky (54,9%), He MatloTb HANIEXHOIO
obnaaHaHHs Ta ymoB (52,8%), a TakoX HeE0bXiAHMX MeToAMYHUX pecypciB (46,2%) Ans TpeHyBaHHS CMOPTCMEHIB
3 OOIl. bnnsbko 20% onuTaHMX TPEHEepIiB BM3HalTb HasBHICTb y cebe cTikoro 6axaHHs (20,6%) Ta HaMmipy
(17,7%) TpeHyBaTh cnoptcMeHiB 3 OOI1, a TakoX HassBHICTb HEOOXIAHNUX HAaBUUYOK MiXKOCOBUCTICHOrO CMiNIKyBaHHS
(19%). Taki BigCOTKOBI pe3ynbTaTu MiIATBEPAXYIOTbLCSA NOKA3HMKaMU Mip LEeHTpasbHOI TeHAEHLIi Ha piBHI HuMXu4e
cepeanHHOro 3Ha4YeHHs.

BuUCHOBKMW. Pe3ynbTaTM ONMUTYBaHHSA CBig4aTb NMpPO HeO6XiAHICTb nmoAdanblMX 3axO04iB 3a4as 3MiHWM MOBEeAiHKMU
TPEHEpPIB 3 ypaxyBaHHSAM iX COPUMHATTS BNACHMX 34aTHOCTEN, MOXJ/IMBOCTEM Ta MOTMBAaUIl A0 TpeHyBaHHS
cnopTtcMeHis 3 OOI. Ue A03BONUTb He TiSlbKWU NOKPaLWMTK AKICTb TPEHYBaHb AJ151 BCiX CMOPTCMEHIB, afne M CNpusaTu
CTasIoOMy pO3BUTKY iHK/THO3UBHOCTI B CMOPTI.

KnrwouoBi cnoBa: iHKk/1103is, CNopT, 34aTHICTb, MOXINBICTb, MOTUBaLis, OO,

Introduction sports are either unreliable or nonexistent [3; 4;

Background

In the context of social changes occurring
in highly developed societies, there is a growing
emphasis on equality, justice, and social inclu-
sion across various domains of life. Contemporary
challenges, including the COVID-19 pandemic,
ongoing military conflicts, and other current is-
sues, have highlighted the importance of inclu-
sion like never before. Sports, in turn, can play
a crucial role in promoting inclusion by providing
a platform for social interaction, physical activity,
and personal development. Sports have the po-
tential to break down barriers and foster a sense
of belonging among participants, regardless of
their individual characteristics. Despite these and
other benefits of sports, many individuals - par-
ticularly those with non-normative physical, psy-
cho-emotional, social, and other characteristics,
and thus with special educational needs in sports
— continue to face systemic exclusion [1; 2]. The
situation is further complicated by the fact that
statistics measuring the engagement and quality
of participation of different population groups in
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5]. Nonetheless, the role of coaches is undeniably
critical in shaping a quality sports experience for
all athletes. Coaches can either promote adaptive
practices that enhance participation and inclusion
for athletes with diverse abilities and needs or
reinforce maladaptive practices that hinder inclu-
sion. As such, coaches act as agents of change,
directly influencing the implementation of inclu-
sive philosophies and policies within their teams
[6]. Therefore, their readiness to effectively coach
athletes with special educational needs is crucial
to making inclusion in sports a reality.

Persons with Special Educational Needs

Researches indicate that some people encoun-
ter greater challenges in accessing and partici-
pating in quality sporting activities. For instance,
scholars assert that women experience reduced
opportunities to engage in sports due to prevail-
ing social stereotypes and inadequate support
[7; 8]. Numerous studies and empirical evidence
have demonstrated that individuals with disabili-
ties face considerable physical and social barriers
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that hinder their participation in sporting events
[5; 9; 10]. Although there are problems with the
lack of involvement in sports in childhood, there
are also concerns about access to sports for older
people, who are often left out of sports programs
that are mainly aimed at children and youth [11].
Internally and externally displaced individuals also
require societal acknowledgment of their physical,
racial, religious, cultural, speech, and other differ-
ences, necessitating a positive societal perception
of diversity and, subsequently, inclusive practices
[12]. Consequently, these are people with differ-
ent characteristics, which, in fact, reflect human
diversity. Gender and age, sexual orientation and
gender identity, race and ethnicity, indigenous or
migratory backgrounds, language, culture and re-
ligion, financial means, socioeconomic status, dis-
ability, etc. significantly influence sports partici-
pation opportunities [2; 13]. Recognizing these
disparities is critical for understanding that each
individual experiences unique forms of discrimi-
nation and/or barriers to engagement in sports
[13; 14].

It is essential to underscore that within the
framework of an inclusive approach to sports, the
focus should be on equality of access and quality
of participation for all individuals, irrespective of
differences, rather than on categorization. Exclu-
sion and discrimination, particularly in the con-
text of sports, cannot be justified by individual
characteristics. However, currently, when specific
characteristics govern participation and contrib-
ute to experiences of marginalization or potential
exclusion, these individuals are often classified as
belonging to “at-risk populations”, "marginalized

groups”, “categories of people vulnerable to ex-

clusion”, “individuals with fewer opportunities”, or
“persons with special needs”.

Given the following considerations: 1) the
absence of a clear, universally accepted inclusive
terminology within the global sports context; 2)
the insufficient development of inclusive policies
in Ukraine’s regulatory and legal framework per-
taining to sports; 3) thorough elaboration of in-
clusion-related issues within the educational sec-
tor in both Ukraine and globally, including the ter-
minology associated with inclusive education; 4)
affiliation, or at least tangency, of the educational
and sports sectors to the broad field of pedagogy
(physical education and sports); and 5) extrapo-
lating to the field of sports a term that is widely
used in pedagogical research and policy, particu-
larly “persons with special educational needs”, —
this study employs the concept of “athletes with
special educational needs” (SEN). However, in
practice, a coach’s willingness to train athletes
with SEN implies a readiness to train all individu-
als.

Coaches’ Readiness to Work with Athletes

with SEN and the COM-B Model

Coaches’ readiness to work with SEN
is a multifaceted concept that goes beyond
psychological, pedagogical, physical, and
technical-tactical structural components. In the
context of this study, coaches who demonstrate
readiness are specialists who possess not only the
necessary competencies but also the resources
and intention to effectively train athletes with SEN.
This means they have the requisite knowledge and
skills, tools and support, as well as the desire and
commitment to implement inclusive practices in
the sports environment. This readiness transforms
into inclusive coaching behavior.

The behavioral COM-B model, developed for
the analysis and understanding of behavioral
change, is part of a broader approach known as
the Behaviour Change Wheel (BCW). It was first
introduced in a study conducted by Susan Michie
and colleagues in 2011 [15]. This model serves as
the primary tool in the current study for analyz-
ing coaches’ readiness to work with athletes with
special educational needs. The model encompass-
es three key components.

Capability: this refers to the skills and knowl-
edge an individual must possess to perform a
specific behavior. Capability can be physical or
psychological andrequires knowledge, technical,
tactical, and communication skills, as well as the
completion of relevant training to work effectively
with athletes with special educational needs. The
first research question thus investigates whether
coaches possess the necessary knowledge and
skills to work with diverse athletes, including
those with special educational needs in sports.

Opportunity: this refers to external factors
that can influence an individual’s ability to per-
form a behavior. Opportunities may include ac-
cess to resources, social support, or infrastruc-
ture. For instance, access to specialized equip-
ment or support from sports organizations can
affect a coach’s ability to adapt their activities
for diverse athletes. The second research ques-
tion asks whether coaches are provided with the
necessary resources and support to train athletes
across the spectrum of human diversity.

Motivation: this encompasses the internal
processes that drive an individual to engage in a
specific behavior. Motivation can be reflective or
automatic, and it may depend on personal beliefs,
professional satisfaction, or external rewards. The
third research question examines whether coach-
es have the motivation and desire to work with
athletes, regardless of their unique characteristics
and differences.

Despite the potential value of this model for
application in an inclusive sports context, to date,
no studies have been found that explore Ukrai-
nian coaches’ perceptions of their capabilities, op-
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portunities, and motivation to work with athletes
with special educational needs.

Relationship of the Study with Scientific Pro-
grams, Plans, and Themes. This research was
conducted in accordance with the Research Plan
of the National University of Physical Educa-
tion and Sport of Ukraine for 2021-2025, under
the theme 1.4, “Theoretical and Methodological
Foundations for the Development of Professional,
Non-Olympic, and Adaptive Sports in Ukraine in
the Context of Reforms in the Field of Physical
Culture and Sports” (State Registration Number
0121U108294).

The purpose of the study is to determine
the characteristics of Ukrainian coaches’ percep-
tions of their capabilities, opportunities, and mo-
tivation to train athletes with special educational
needs using the COM-B model.

Material and methods
Participants

The survey involved 379 respondents from
across Ukraine, including 217 (57.3%) men and
162 (42.7%) women. These participants are
coaches with an average of 12 (*11) years of
experience across 58 sports disciplines, including
adaptive sports. They coach athletes ranging in
age from 3 to 70 years. The average age of the
respondents is 37 (£14) years, with 188 (49.6%)
being over 35 years old. The minimum and maxi-
mum ages of the participants are 19 and 73
years, respectively. Following V. Pecnikar Oblak et
al. [2], we consciously avoid dividing sports into
sport and parasport or sport for people with dis-
abilities. This is because the concept of inclusion
in sports is characterized by its encompassing na-
ture, which covers sports as a whole.

Procedure

The survey administered to the coaches con-
sisted of seven sections, one of which included
the COM-B questionnaire. The three dimensions
of the COM-B model—capability, opportunity, and
motivation—were assessed using a questionnaire
developed by S. Michie et al. [15], with guidelines
for creating COM-B measures, and incorporating
instructions for questionnaire development based
on the Theoretical Domains Framework by J. M.
Huijg et al. [16]. Additionally, the questionnaire
was adapted to the context of sports coaches as
recommended by the Coaches Association of On-
tario [17; 18]. Specifically, responses were pro-
vided on 11 items (4 items related to capability,
5 to opportunity, and 2 to motivation) using a
5-point Likert scale, with endpoints labeled 1 -
Strongly Disagree, and 5 - Strongly Agree.

The COM-B questionnaire was adapted ac-
cording to the guidelines of the International Test
Commission. For linguistic and contextual adapta-
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tion, two linguists performed forward and back-
ward translations (English-Ukrainian-English) of
the scale items. This process was supplemented
by a review from experts in adaptive sports to en-
sure the appropriateness of the statements within
the Ukrainian context and the sports field.

Data collection took place from September
2023 to March 2024. The participants complet-
ed the questionnaire using Google Forms, which
minimized material costs and improved response
rates. The data exported from Google Forms
were reviewed for errors and missing informa-
tion. Mathematical and statistical calculations
were performed using Microsoft Office Excel 2010
spreadsheets. The study adhered to the ethical
principles and guidelines outlined in the Helsinki
Declaration of the World Medical Association for
research involving human subjects. While some
socio-demographic data, such as gender, age,
work experience, and type of sport, were col-
lected, the questionnaires were anonymous, and
participation was voluntary, as communicated to
the participants. Before beginning the survey,
coaches were provided with an informational let-
ter and an online consent form that detailed the
procedures, benefits, and risks of participation,
the storage of responses, and the researchers’
contact information. Completing this part of the
online questionnaire, including the COM-B survey,
took approximately 7 minutes.

Statistical analysis

A range of methods was employed to achieve
the research objective. Among them were gener-
al scientific methods such as analysis, synthesis,
generalization, methods of induction and deduc-
tion, as well as systematic and logical analysis.
Within the scope of qualimetry methods, a so-
ciological approach—specifically, a questionnaire
survey—was applied. The evaluation of the data
obtained in the study was conducted using sta-
tistical methods, following recommendations out-
lined in specialized literature. Descriptive statis-
tics were utilized through three main approaches:
the calculation of statistical measures, tabular
representation, and graphical presentation. The
primary statistical measures used to describe the
dataset included measures of central tendency
(median, mode) and measures of variability (25th
and 75th percentiles).

Results

The survey conducted using the COM-B ques-
tionnaire provided comprehensive information
regarding Ukrainian coaches’ perceptions of their
capabilities, opportunities, and motivation to train
athletes with special educational needs (SEN).
Notably, the number of responses scoring below 3
across all questionnaire items exceeded the num-
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ber of responses scoring above this value. The
highest concentration of responses at the lowest
score of 1, indicating complete disagreement with
the given statement, was observed in the follow-
ing items: Question 4, related to the (lack of) ap-
propriate training, in the “Capability” section (208
respondents; ~54.9% of the total); Question 6,
indicating the absence of necessary methodologi-
cal resources (175 respondents; ~46.2%); and
Question 7 in the “"Opportunity” section, concern-
ing the presence—or in this case, the absence—of
essential equipment and conditions for training
athletes with SEN (200 respondents; ~52.8%).

Among all the items in the COM-B question-
naire, the highest number of responses at the
maximum score of 5, indicating full agreement
with the given statement, was found in Question
3, which pertains to the possession of necessary
interpersonal communication skills, in the “Capa-
bility” section (72 respondents; ~19%), as well as
in two items from the “Motivation” section: Ques-
tion 10 (67 respondents; ~17.7%) and Question
11 (78 respondents; ~20.6%), which relate to
the intention and desire to coach athletes with
SEN, respectively (Fig. 1).

Overall, the respondents reported perceiving
their ability to coach athletes with special educa-
tional needs (SEN) at a low level (2; 1, 3) (Tab.
1). However, the central tendency of responses
to the statement "I have the necessary interper-
sonal communication skills to coach diverse ath-

I'have the necessary knowledge |NENENGEECTIEEE

I have the necessary

technical/tactical skills L s
T have the necessary interpersonal e |

communication skills

Thave received training |

letes, including those with SEN, and to ensure
quality training for all” was higher, averaging 3
(2; 4) points (Fig. 2). It is noteworthy that this
question received a mode of 3 points from re-
spondents (120 individuals, ~31.7% of the total),
whereas the mode for other questions in this sec-
tion was 1 point. On the other hand, it is equally
significant that the surveyed coaches believe they
have not undergone adequate training to coach
athletes with SEN and to ensure quality training
for all, as indicated by the lowest median value
in this section (1; 1, 3) (Tab. 1, Fig. 2). This find-
ing highlights a potential area for improvement in
enhancing coaches’ ability to train athletes with
SEN.

Respondents generally rated their opportu-
nity to coach athletes with SEN at 2 (1; 3) out of
5 points (Tab. 1). The physical opportunities pro-
vided by the environment (Questions 5-7) were
also rated by coaches at 2 (1; 3) points. The low-
est median score within the “Opportunity “ sec-
tion was recorded for Question 7, indicating that
the surveyed coaches do not believe they have
the necessary equipment and conditions to train
athletes with SEN, and consequently, they may
not be able to ensure the quality of training for all
(1, 1; 3) (Fig. 2). The group average for coach-
es’ responses regarding the social opportunities
provided by the sociocultural environment, which
often influences how people perceive or evalu-
ate specific aspects (Questions 8-9), was 2 (1;

Capability

T have the necessary time [ NREEEE 2

I have the necessary

methodological resources ]

T have the necessary

equipment and conditions | NG

I have the necessary social support

from my sports organization I

I have the necessary social
support from my colleagues

8

Opportunity

I intend to start/continue [ s

coaching athletes with SEN

T want (have the desire) to [ e |

coach athletes with SEN

0 50 100

B | - Completely Disagree

150

Motivation
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Quantity

300

2 3 4 @ 5 Completely Agree

Figure 1. Coaches’ Perceptions of Their Capabilities, Opportunities, and Motivation to Train

Athletes with Special Educational Needs
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Table 1. Coaches’ Assessment of Their Capabilities, Opportunities, and Motivation to Train

Athletes with SEN (n=379)

COM-B Questionnaire Me 25% 75% Mo
Capability 2 1 3 1
1. I have the necessary knowledge to coach athletes with
SEN (including athletes with varying degrees of disability) 2 1 3 1
and to ensure quality training for all.
2. I have the necessary technical/tactical skills to coach
athletes with SEN (including athletes with varying degrees 2 1 3 1
of disability) and to ensure quality training for all.
3. I have the necessary interpersonal communication skills
to coach diverse athletes, including those with SEN, and to 3 2 4 3
ensure quality training for all.
4. I have received training to coach athletes with SEN and
) S 1 1 3 1
to ensure quality training for all.
Opportunity 2 1 3 1
5. I have the necessary time to coach athletes with SEN
. - 2 1 4 1
and to ensure quality training for all.
6. I have the necessary methodological resources
(manuals, professional development courses, etc.) to coach 2 1 3 1
athletes with SEN and to ensure quality training for all.
7. 1 have the necessary equipment and conditions to coach 1 1 3 1
athletes with SEN and can ensure quality training for all.
8. I have the necessary social support from my sports 2 1 3 1
organization/club/federation to coach athletes with SEN.
9. I have the necessary social support from my colleagues 3 1 4 1
to coach athletes with SEN.
Motivation 3 1 4 3
10. I intend to start/continue coaching athletes with SEN
(including athletes with varying degrees of disability) over 3 1 4 1
the next 2 years and ensure quality training for all.
11. I want (have the desire) to coach athletes with SEN
(including athletes with varying degrees of disability) over 3 2 4 3

the next 2 years and ensure quality training for all.

Note: Me - Median, 25% - 25th Percentile, 75% - 75th Percentile, Mo — Mode.

I have the necessary

knowledge
I want (have the desire) 5 [ have the necessary
to coach athletes with 4 technical/tactical skills
SEN o
. . & 3 %,
I intend to start/continue .4@ 6,/ I have the necessary
coaching athletes with g . interpersonal
SEN communication skills
1
I have the necessary ¢
social support from my I have received training
colleagues
I have the necessary
social support from my (o) I have the necessary time
sports organization ppo”’"m'ty

I have the necessary
equipment and conditions

T have the necessary
methodological resources

—o= Median

Figure 2. Coaches’ Assessment of Their Capabilities, Opportunities, and Motivation to Train

Athletes with Special Educational Needs
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4) points (Tab. 1). Notably, the median response
to the question about having the necessary social
support from colleagues to coach athletes with
SEN was 3 (1, 4) points, the highest median with-
in this section (Fig. 2).

The “Motivation” section consisted of two
questions, with the median response being 3 (1;
4) points and a mode of 3, representing the high-
est scoring among all three sections of the COM-B
questionnaire (Tab. 1, Figure 2). However, when
asked about their desire to coach athletes with
SEN (including athletes with varying types of dis-
ability) over the next two years, coaches most fre-
quently rated their desire at 3 points, compared
to a mode of 1 point for a similar question that
focused on the direct intention to start or continue
such training (Table 1).

Discussion

The results of the current study, aimed at
identifying coaches’ perceptions of their capabili-
ties, opportunities, and motivation to train ath-
letes with SEN show certain differences from the
findings of similar Canadian studies [17; 18]. The
average group ratings obtained using the COM-
B questionnaire among Canadian coaches for all
three behavior-determining aspects were above
the midpoint (4.58+1.54; 4.50+1.58; 4.85+1.99
out of 7 points, respectively), highlighting the
existing barriers and challenges that coaches in
Ukraine face when implementing inclusivity in
their professional activities. Alongside, Canadian
coaches identified the most significant barriers to
coaching individuals with disabilities as the insuffi-
cient level of (a) training, (b) methodological sup-
port, and (c) equipment and facilities [17], which
correspond to the three lowest-rated items in the
current survey of Ukrainian coaches. Five years
later, although the need for further changes and
improvements is still emphasized, but the latest
Canadian national study in 2023 [18] indicates
a positive trend in Canadian coaches’ responses
regarding their capability (5.3£1.25 points), op-
portunity (5.02+1.24 points), and motivation
(5.52%1.45 out of 7 points, respectively) to coach
athletes with disabilities. Therefore, although our
initial results are lower, the Canadian experience
underscores the importance of systematic efforts
and demonstrates that, with awareness of the
current situation and the implementation of ap-
propriate changes, outcomes can be improved for
the successful inclusion of athletes with SEN.

Alongside other concepts, scholars have
drawn attention to the Theory of Planned Behav-
ior [19], which is frequently used and widely rec-
ognized across various fields, including psycholo-
gy, sociology, marketing, education, and manage-
ment. The Theory of Planned Behavior posits that
behavioral intentions are based on three factors:

(a) an individual’s attitude toward the behavior,
(b) their perception of the social pressure (sub-
jective norm) to engage in that behavior, and (c)
their belief in their ability to perform the behavior
(perceived behavioral control) [20]. The recom-
mendations for assessing this concept were con-
sidered in the conducted study.

The results of our study corroborate findings
in the scientific literature that coaches often do
not include individuals with disabilities in their
mainstream training groups [3]. Townsend et al.
[21] emphasize the status quo in coaching work
with individuals with disabilities, concluding that
this work is often relegated to a secondary prior-
ity within sports clubs and organizations, indicat-
ing a lack of prioritization of inclusion. This di-
minishes opportunities for athletes to participate
in sports training on equal terms. Social norms
and the level of social support also play a crucial
role in shaping inclusive behavior among coach-
es. Several scholars have noted that without ade-
quate support from sports organizations, coaches
are less likely to involve individuals with diverse
needs in their training sessions [22; 23].

In addition, considering the limited research
using these concepts in the context of sports,
studies from the field of pedagogy were also ex-
amined [24]. Researchers such as Conatser et al.
[25] found that teachers often hold certain biases
and lack confidence in their ability to effectively
teach in inclusive settings, due to insufficient ex-
perience or knowledge in working with individuals
with disabilities. On the other hand, positive expe-
riences contribute to greater confidence in teach-
ers’ skills and enhance their willingness to work
in inclusive environments [26]. When teaching in
inclusive classrooms, teachers often face numer-
ous challenges, including a lack of not only social
support but also material support and resourc-
es. The Salamanca Declaration [27] emphasizes
the importance of supporting teachers to ensure
the inclusion of students with SEN; however, as
noted by Sharma et al. [28], insufficient funding
and lack of resources continue to be significant
obstacles. Another research [29] indicates that
large class sizes and student behavior issues fur-
ther complicate the implementation of inclusive
practices. These same issues can be extrapolated
to the sports context, where coaches may also
encounter difficulties in managing training ses-
sions with a large number of athletes with diverse
needs in a single class.

It is important to acknowledge certain limita-
tions of this study. Although 379 coaches from
all over Ukraine participated in the study, this
sample may not fully represent the diversity of
sports disciplines, geographical regions, and lev-
els of coaching experience in the country. Addi-
tionally, the study relies on self-reported data,
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which may be subject to biases such as social de-
sirability or inaccurate self-assessment. Coaches
might under- or overestimate their preparedness
or awareness of the inclusive paradigm in sports,
which could affect the results obtained. Further-
more, the study’s design provides a snapshot of
coaches’ preparedness at a single point in time
and does not capture changes over time. Future
researches could benefit from larger, more di-
verse samples and longitudinal designs to track
changes over time and assess the effectiveness of
various support measures.

Despite these limitations, this study is the first
of its kind to provide comprehensive findings on
the readiness of Ukrainian coaches to work with
athletes with SEN based on evidence-based con-
cepts, particularly the COM-B model. The results
offer valuable insights for both theorists and prac-
titioners, providing a structured framework for
understanding the factors that influence coaches’
readiness and identifying specific areas that re-
quire improvement. This serves as a foundation
for developing effective strategies and interven-
tions aimed at enhancing inclusivity in sports
training and creating equal opportunities for all
participants.

Conclusions

The survey of coaches using the COM-B mod-
el yielded the following findings:

1. Among the components that determine be-
havior according to the COM-B model, coaches
rated their motivation (3, 1; 4 points) to train ath-
letes with SEN the highest. However, the average
group results indicate a need for improvement
across all three components of coaches’ behav-
ior—capability, opportunity, and motivation.

2. Approximately half of the respondents
(n=379) believe that they have not received ad-
equate training (54.9%), do not have appropriate
equipment and conditions (52.8%), and lack the
necessary methodological resources (46.2%) to
train athletes with SEN. The average group re-
sults indicate a general trend in these responses
(1, 1; 3) for the first two aspects, highlighting the
areas that require the most significant changes.

3. Around 20% of the surveyed coaches ac-
knowledge having a strong desire (20.6%) and
intention (17.7%) to train athletes with SEN, as
well as the necessary interpersonal communica-
tion skills (19%). The average group trend con-
firms that these two aspects, along with the avail-
ability of social support from colleagues to coach
athletes with SEN, are perceived more positively
than other aspects, though still not above the
midpoint value (3, 2; 4).

The findings of this study are practically sig-
nificant as they provide a clear picture of the cur-
rent state of readiness among Ukrainian coaches

© 2024 Shevchuk et al.

to train diverse athletes and offer a better under-
standing of the aspects that need improvement
to ensure effective inclusion in sports training.
This lays the groundwork for developing effective
strategies for implementing inclusivity in sports,
ultimately contributing to a supportive sports en-
vironment for all.

Future research should focus on exploring
the interrelationships between the different com-
ponents of coaches’ behavior as outlined by the
COM-B model - Capability, Opportunity, and Mo-
tivation. This will provide a deeper understanding
of how each of these aspects influences coaches’
readiness to work with athletes with special edu-
cational needs and will contribute to the further
refinement of strategies for increasing inclusion
in sport.
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